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Overview 

This policy complies with the guidance given in Statutory Instrument 1999 No. 2506.  It has been written with reference to the following guidance and documents.

Every Child Matters – Outcomes Framework (Be Healthy, Stay Safe, Enjoy and Achieve, Make a Positive Contribution and Achieve Economic Well Being)

DfES 2004

Implementing the Disability Discrimination Act in schools and early years settings.

DfES 2006

SEN Code of Practice (which takes account of the SEN provisions of the SEN and Disability Act 2001)

DfES 2001

Removing Barriers to Achievement DfES 2004
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“Children Who Learn Together, Learn To Live Together”
At Kingswood College of Arts we value the abilities and achievements of our pupils, and are committed to providing, for each pupil, the best possible environment for Learning.

Inclusion statement

We endeavour to make every effort to achieve maximum inclusion of all pupils whilst meeting pupils’ individual needs.  

This policy recognises the entitlement of all pupils to a balanced, broadly based curriculum. 

Our SEN policy reinforces the need for teaching that is fully inclusive. 

The Governing Body will ensure that appropriate provision will be made for all pupils with SEN.

Aims and Objectives of this Policy

The following principles meet the 5 outcomes of Every Child Matters:

Be healthy

Stay safe

Enjoy and achieve

Make a positive contribution

Achieve economic wellbeing

· To reach high levels of achievement for all

· To be an inclusive school

· To ensure the identification of all pupils requiring SEN provision as early as possible in their school career

· To meet individual needs through a wide range of provision

· To attain high levels of satisfaction and participation from pupils, parent and carers

· To share a common vision and understanding with all stakeholders

· To give transparent resourcing to SEN

· To provide curriculum access for all

· To work towards inclusion in partnership with other agencies and schools

· To achieve a level of staff expertise to meet pupil need

· We recognise that many pupils will have special needs at some time during their school life. In implementing this policy, we believe pupils will be helped to overcome their difficulties. 

Admission Arrangements
No pupil will be refused admission to school on the basis of his or her special educational need. 
In line with the SEN and Disability Act we will not discriminate against disabled children and we will take all reasonable steps to provide effective educational provision (please see admissions policy)

Management of SEN within School
The head teacher and the governing body have delegated the responsibility for the day to day implementation of the policy to the SENCO. The SENCO’s name is Rebecca Haley.  The SENCO has Qualified Teacher Status. 
All school staff have a responsibility for pupils with SEN.  
All teachers are teachers of special educational needs. 
Staff are aware of their responsibilities towards pupils with SEN, whether or not pupils have a statement of special educational needs. A positive and sensitive attitude is shown towards those pupils.  Staff responsibilities are identified in individual job descriptions. 

Learning Support Assistants (LSA’s) play a major role in the support of pupils with SEND. The rationale for the deployment of LSAa is a link LSA for each department and their daya to day deployment is organised based on the needs of individual pupils and reviwed in line with our whole schools’ learning cycle.

 In line with the recommendations in the SEN Code of Practice 2001, the SENCO (with the SEN team) is responsible for: 

· overseeing the day-day operation of this policy

· co-ordinating provision for children with special educational needs

· liaising with and advising teachers

· managing learning support assistants

· overseeing the records on all children with SEN

· liaising with parents of children with SEN (in conjunction with year leaders, class teachers, SEN staff,  tutors and SLT.)

· contributing to the in-service training of staff

· liaising with external agencies including the LA’s support and educational psychology services, health and social services, and voluntary bodies 

The SENCO is responsible for reporting to the head and the governor with responsibility for SEN on the day-day management of SEN policy.  
The name of the governor with responsibility for SEN is Chris Gurevitch 

Identification and Assessment

We accept the principle that pupils’ needs should be identified and met as early as possible. 

We use a number of indicators of special educational needs. 

· Analysis of data including entry profiles
· Salford Reading Test scores
· Completion of teacher Cause for Concern forms

· Following up parental concerns

· Tracking individual pupil progress over time

· Liaison with feeder schools on transfer

· Information from previous schools 

· Information from other services

The SENCO has overall responsibility for maintaining a list of pupils identified through the procedures listed.  

This list is reviewed twice yearly.  

A detailed analysis of the list takes place annually

For come pupils where concern is raised through these routes but is not identified as having a primary educational need they may be placed onto the schools’ SEAL register 
Curriculum Access and Provision

In order to meet the learning needs of all pupils, teachers differentiate work.  They work to meet individual learning needs and to mark work and plan homework effectively.

Where pupils are identified as having special educational needs, the school provides for these additional needs in a variety of ways. 
The range of provision includes: 
· In class support for small groups with an higher level teaching assistant (HLTA) or learning support assistant (LSA

· individual class support / individual withdrawal

· Further differentiation of resources

· Homework/learning support club

· Provision of alternative learning materials/ special equipment

· Group support

· Provision of additional adult time in devising  interventions and monitoring their effectiveness

· Staff development/training to undertake more effective strategies

· Access to Specialist Teaching and Educational Psychology Service 
· Intervention through RESOLVE or LSS
Learning and progress are the crucial factors in determining the need for additional support. Adequate progress is that which may:

· Narrows the attainment gap between pupil and peers

· Prevents the attainment gap widening

· Is equivalent to that of peers starting from the same baseline but less than the majority of peers

· Equals or improves upon the pupil’s previous  rate of progress 

· Ensures full curricular access

· Shows an improvement in self-help and social or personal skills

· Shows improvements in the pupil’s behaviour

Record Keeping

The school will record the steps taken to meet pupils’ individual needs. The SENCO has overall responsibility for maintenance of the records and ensure access to them.  

Pupil Profiles are annually updated.  In addition to the usual school records, each pupil on the SEN and/or SEAL register will have a profile which includes:

· Information on progress and behaviour

· Pupil’s own perceptions of difficulties

· Information from health/social services

· Information from other agencies 

· Status on SEND / SEAL register

· Reading ages (Salford reading test)

· Academic Levels

· Primary need of SEND and or SEAL

[image: image2.emf]                                                                           

*Name of student* -  *Tutor group*   Primary school:           DOB:    

Academic Information    Reading:    2C     Writing:    2C                Maths:    2C     Science:    2A   Teacher assessment:   Reading:    2C     Writing:    2C                 Maths:    2C     Science:    2A    

Personal Information   (Medical, family links,  friendship groups,  exclusions etc)        Friends with …      Asthma - uses  inhaler      Lazy eye  (Brown’s Syndrome)      Mum and dad  very supportive       Brother (name) in  year 10       General info rmation (Academic)      Poor concentration      Handwriting can be difficult to read      May find it difficult to write more than one sentence  independently      Will struggle to sequence new material      Will require prompting to stay on task       Use of a whiteboard or laptop woul d be beneficial  where appropriate     General information (Social/behaviour)      Very immature      General good behaviour      Can often sulk and become frustrated if work is  too difficult      Interacts well with other students, especially  friendship groups.   Strategies/inter vention  used      Working on a speech programme      Has a significant delay in the  understanding of language      Has experienced some regression  in decoding      He can carry out simple addition  and subtraction but will struggle  with recognising shapes and  cannot analyse da ta      Responds well to 12 - 1  encouragement and support      May need sitting near to the  teacher to ensure he concentrates    

SA     SA+     Statement (Information needed)       G+T   SPLD   ASD     PD     BESD     Social/Communication    

          *Photo of student*  

Attendance 2010 - 2011:   FTE:  


Code of Practice graduated response

The school adopts the levels of intervention as described in the SEN Code of Practice.  

The Code of Practice advocates a graduated response to meeting pupils’ needs. When they are identified as having SEN, the school will intervene through School Action and School Action Plus as described below.

Please also refer to the schools’ Graduated Response document 
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Inclusive Quality Teaching Personalised Learning Effective use of in class support 

Stage One Use of departmental LSA to support with personalised differentiation Complete ‘identification of concerns’  

Stage Two Begin ‘cause for concern’ form with HoD HoD to monitor and record though observation of teacher, teaching files, differentiation of work and LM strategies 

Stage Three HoD to pass on completed forms to SENCo SEN team investigate and assess for any underlying primary and/or secondary need SEN team to discuss action for individual pupil 

Stage Four SEN team may advise pupils be catered for through effective differentiation/classroom management and de-escalate provision. SEN team to facilitate any support required by CT/HoD to support this SEN team make home contact and SENCo will list as a ‘cause for concern’ on the SEN register.  Pupil will receive elevated personalised support  

Stage Five Pupil may be place at ‘School Action’ Parents contacted formally by SENCo SEN team to further facilitate and review escalation of personalised support 

Stage Six SENCo to evaluate personalised support plan and co-ordinate further strategies needed  Evaluation may involve may require family involvement as apart of process to School Action Plus 

Stage Seven SEN team to co-ordinate multi-agency intervention  Guidance sought at Local Authority Level 


School Action

School Action is characterised by interventions that are different from or additional to the normal differentiated curriculum. School Action intervention can be triggered through concern, supplemented by evidence that, despite receiving differentiated teaching, pupils:

· Make little or no progress 

· Demonstrate difficulty in developing literacy or numeracy skills

· Show persistent emotional/behavioural difficulties which are not affected by behaviour management strategies

· Have sensory/physical problems, and make little progress despite the provision of specialist equipment

· Experience communication and/or interaction problems and make little or no progress despite experiencing a differentiated curriculum

If the school decides, after consultation with parents, that a pupil requires additional support to make progress, the SENCO, in collaboration with teachers, will support the assessment of the pupil and have an input in planning future support. The class teacher will remain responsible for planning and delivering individualised programmes. Parents will be informed of the action and results.

School Action Plus

When School Action has not helped the child to make adequate progress, and the school asks for outside advice from the LEA’s support services, or from health or social work professionals. It will usually, although not always require sustained intervention of multiple agencies from within the schools’ specialist provision or from outside agency involvement. 

This could be:

· A speech and language therapist on a language programme  Occupational Therapist’s suggestions or a medical diagnosis and report giving recommendations as to how to work differently with the child in class. 
· Information about the child’s home circumstances that explains the changes in the child’s behaviour and attitudes to learning which can then help the school to work with others to resolve the situation.

· Specialised provision within school (Resolve/LSS) which accounts for approximately 50% of their school week

· Where a reduced timetable is in place for a pupil to support them

Where specialised provision is accessed by pupils in place of their core subjects to develop literacy and/or numeracy skills

· A complex learning need 

The key test for taking School Action, moving to School Action Plus, or considering whether a statutory assessment is necessary is whether the child is making adequate progress. The Code defines ‘adequate progress’ and lists different kinds of progress, depending on the starting point and expectations for a particular child. Essentially, what is considered to be adequate progress for a particular child is a matter for the teacher’s professional judgement.

Most children will have their special educational needs met by their school through School Action and School Action Plus. But that will not be possible all the time. If a child’s needs cannot be met through School Action Plus, the LEA may consider the need for a statutory assessment and, if appropriate, makes a multi-disciplinary assessment. Following that, the LEA may decide to make and implement a Statement of Special Educational Needs setting out the child’s needs in detail and the special educational provision to be made for them. 
The Statement must be reviewed at least annually. Either of the school-based interventions may result in satisfactory provision and progress by the pupil and therefore no need for a statutory assessment or a statement.

Request for Statutory Assessment

The school will request a Statutory Assessment from the LA when, despite an individualised programme of sustained intervention within School Action Plus, the pupil remains a significant cause for concern. A Statutory Assessment might also be requested by a parent or outside agency. The school will have the following information available:

· The interventions at School Action Plus 

· Current and past IEPS or Pupil Profiles
· Records and outcomes of regular reviews undertaken 

· Information on the pupil’s health and relevant medical history

· National Curriculum levels.

· Other relevant assessments from specialists such as support teachers     and educational psychologists

· The views of parents

· Where possible, the views of the pupil

· Social Care/Educational Welfare Service reports

· Any other involvement by professionals 

Statement of Special Educational Need

A Statement of Special Educational Need will normally be provided where, after a Statutory Assessment, the LA considers the pupil requires provision beyond what the school can offer. However, the school recognises that a request for a Statutory Assessment does not inevitably lead to a Statement.

A Statement will include details of learning objectives for the child. These are used to develop targets that are:

· Matched to the longer-term objectives set in the Statement 

· Of shorter term

· Established through parental/pupil consultation

· Set out in an IEP or Pupil Profile

· Implemented in the classroom 

· Delivered by the class teacher with appropriate additional support where specified

Reviews of Statements

Statements must be reviewed annually. The LA will inform the head teacher at the beginning of each school term of the pupils requiring reviews. The SENCO will organise these reviews and invite:

· The pupil’s parent

· The pupil if appropriate

· The relevant teacher

· A representative of the SEN Inclusion and Assessment Team

· The Educational Psychologist

· Any other person the SENCO considers appropriate

The aim of the review will be to:

· Assess the pupil’s progress in relation to the objectives on the Statement

· Review the provision made to meet the pupil’s need as identified in the Statement

· Consider the appropriateness of the existing Statement in relation to the pupil’s performance during the year, and whether to cease, continue, or amend it 

· If appropriate to set new objectives for the coming year

At Key Stage Phase transitions Reviews receiving schools should be invited to attend in order to plan appropriately for the new school year. It also gives parents the opportunity to liaise with teachers from the receiving school.

Within the time limits set out in the Code, the SENCO will complete the annual review forms and send it, with any supporting documentation to the LA. The school recognises the responsibility of the LA in deciding whether to maintain, amend, or cease a Statement of SEN.

Partnership with Parents/Carers 

The school aims to work in partnership with parents and carers.

 We do so by:

· keeping parents and carers informed and giving support during assessment and any related decision-making process about SEN provision

· working effectively with all other agencies supporting children and their parents

· giving parents and carers opportunities to play an active and valued role in their child’s education

· making parents and carers feel welcome

· ensuring all parents and carers have appropriate communication aids and access arrangements 

· providing all information in an accessible way

· encouraging parents and carers to inform school of any difficulties they perceive their child may be having or other needs the child may have which need addressing

· instilling confidence that the school will listen and act appropriately

· focusing on the child’s strengths as well as areas of additional need

· allowing parents and carers opportunities to discuss ways in which they and the school can help their child

· agreeing targets for the child 
Involvement of Pupils

We recognise that all pupils have the right to be involved in making decisions and exercising choice (SEN Code of Practice).  Where appropriate all pupils are involved in monitoring and reviewing their progress.  We endeavour to fully involve all pupils by encouraging them to:

· state their views about their education and learning

· identify their own needs and learn about learning (self assessment and self evaluation, Assessment for Learning)

· share in individual target setting across the curriculum

· self-review their progress and set new targets

In addition pupils who are identified as having SEND are invited to participate in:

· Pupil Profile reviews

· Regular meetings with named adults

· Annual reviews
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This is an exemplar of an IEP used by KCoA 
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*Name of student*- *Tutor group*



Primary school:					DOB:











Academic Information 



Reading: 	2C     Writing: 	2C                Maths: 	2C     Science: 	2A



Teacher assessment:



Reading: 	2C     Writing: 	2C                Maths: 	2C     Science: 	2A











Personal Information



(Medical, family links, friendship groups, exclusions etc)







Friends with …



Asthma-uses inhaler



Lazy eye (Brown’s Syndrome)



Mum and dad very supportive 



Brother (name) in year 10















General information (Academic)



Poor concentration



Handwriting can be difficult to read



May find it difficult to write more than one sentence independently



Will struggle to sequence new material



Will require prompting to stay on task 



Use of a whiteboard or laptop would be beneficial where appropriate







General information (Social/behaviour)



Very immature



General good behaviour



Can often sulk and become frustrated if work is too difficult



Interacts well with other students, especially friendship groups.







Strategies/intervention used



Working on a speech programme



Has a significant delay in the understanding of language



Has experienced some regression in decoding



He can carry out simple addition and subtraction but will struggle with recognising shapes and cannot analyse data



Responds well to 12-1 encouragement and support



May need sitting near to the teacher to ensure he concentrates











SA		SA+		Statement (Information needed)			G+T



SPLD	ASD		PD		BESD		Social/Communication	



























*Photo of student*







Attendance 2010-2011:



FTE:
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Inclusive Quality Teaching



Personalised Learning



Effective use of in class support







Stage One



Use of departmental LSA to support with personalised differentiation



Complete ‘identification of concerns’











Stage Two



Begin ‘cause for concern’ form with HoD



HoD to monitor and record though observation of teacher, teaching files, differentiation of work and LM strategies







Stage Three



HoD to pass on completed forms to SENCo



SEN team investigate and assess for any underlying primary and/or secondary need



SEN team to discuss action for individual pupil







Stage Four



SEN team may advise pupils be catered for through effective differentiation/classroom management and de-escalate provision.



SEN team to facilitate any support required by CT/HoD to support this



SEN team make home contact and SENCo will list as a ‘cause for concern’ on the SEN register.  Pupil will receive elevated personalised support 







Stage Five



Pupil may be place at ‘School Action’



Parents contacted formally by SENCo



SEN team to further facilitate and review escalation of personalised support







Stage Six



SENCo to evaluate personalised support plan and co-ordinate further strategies needed







Evaluation may involve may require family involvement as apart of process to School Action Plus







Stage Seven



SEN team to co-ordinate multi-agency intervention 



Guidance sought at Local Authority Level












